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1. STUDENT ENGAGEMENT
Student Engagement
What does this term or concept mean to you?
	


The 3 R’s of Engagement
1.
Relevance
2.
Rigour
3.
Relationships
Dennis Littky
http://bigpicture.org/

HYPERLINK "http://www.google.com/url?q=http%3A%2F%2Fbigpicture.org%2F&sa=D&sntz=1&usg=AFQjCNGTm77qHPN_SYMkPjl7dAzU9UZz6g" \h
Optimal Flow
 . . . the mental state of operation in which the person is fully immersed in what he or she is doing by a feeling of energized focus, full involvement, and success in the process of the activity.
 Csíkszentmihályi (1990)

http://en.wikipedia.org/wiki/Mih%C3%A1ly_Cs%C3%ADkszentmih%C3%A1lyi 
What did you do in school today?
· Canadian Educational Association (CEA)
· Investigating what flow looks and sounds like in K to 12 classrooms
http://www.cea-ace.ca/programs-initiatives/wdydist
Drive - Daniel Pink
· Autonomy
· Mastery
· Purpose
http://www.danpink.com/drive
National Survey of Student Engagement
Student engagement
1 Amount of time and effort that students put into their classroom studies that lead to experiences and outcomes that constitute student success
2 Ways the institution allocates resources and organizes learning opportunities and services to induce students to participate in and benefit from such activities
National Survey of Student Engagement
Five clusters of effective educational practice (benchmarks)
1. 
Active and collaborative learning
2. 
Student interactions with faculty members
3. 
Level of academic challenge
4. 
Enriching educational experiences
5. 
Supportive campus environment
2. BLENDED LEARNING “UNPACKED”
How do you define blended learning?
	


Why bother (what are the opportunities for a blended approach to teaching and learning)?
	


Challenges you have encountered or expect to encounter with blended learning?
	


Blended Learning Described:
· . . . organic integration of thoughtfully selected and complementary face-to-face and online approaches and technologies.
· . . . an opportunity to fundamentally redesign how we approach teaching and learning in ways that higher education institutions may benefit from increased effectiveness, convenience and efficiency.
      
(Garrison & Vaughan, 2008)
 Blended Learning Frameworks
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Approaches to Blended Learning
Weak sense
· simply adding on to deficient approaches and ending up with a course and a half
· for example, continuing to lecture but adding an optional discussion board
Strong sense
· a transformative process directed toward improving the quality of the educational experience
· capitalize on the potential of BL for engagement
Designing for Blended Learning
	Synchronous
	Asynchronous

	spontaneous
	reflective

	ephemeral
	permanent

	peer influence
	< intimidating

	passion
	reason

	preferred
	> rigor


=integrate=
=complement=
Opportunities
· Enhances student learning (effectiveness)
· Maximize institutional resources (efficiency)
· Access; retention (convenience)
 
Blended Learning Performance
· A meta-analysis found that instruction combining online and face-to-face elements had a larger advantage relative to purely face-to-face instruction.
· Taken as a whole, the findings suggest that the observed advantage of blended learning is a product of redesigning the learning experience, not of the medium per se
· (United States Department of Education, 2010)
Challenges
Students
· Transition –q from a passive to an active & collaborative learning approach
· Study and time management skills
· Expecting that fewer classes equates to less work
· Accepting responsibility for completing individual & team activities
· Obtaining high-speed Internet access
· Using more sophisticated technologies
Teachers
· Managing risk factors
· Resistance to change
· Managing with scarce support for course redesign
· Developing new skills and learning to use new technology
· Managing potential technology crashes
Administration
· Vision
· Action plan
· Collaborative leadership
· Incentives
· Sustainability
· Academic Recognition
3. THE ROLES OF A SUCCESSFUL TEACHER

What are they? (Please take a moment to create your own list):
	


Models of Teaching Roles in a Computer Conferencing Environment 
	Berge, 1995
	Paulsen, 1995
	Mason, 1991
	Anderson, Rourke, Garrison & Archer, 2001

	Managerial
	Organizational
	Organizational
	Instructional design and organization

	Social
	Social
	Social
	Facilitating Discourse

	Pedagogical
	Intellectual
	Intellectual
	Direct Instruction

	Technical
	
	
	


Categories of Teaching Presence
	Categories
	Design & Organization:
Setting curriculum & methods
	Facilitating Discourse:
Shaping constructive exchange
	Direct Instruction:
Focusing and resolving issues

	Indicators
	· Setting the curriculum
· Designing methods
· Establishing time parameters
· Utilizing medium effectively
· Establishing netiquette

	· Setting climate for learning
· Drawing in participants, prompting discussion
· Encouraging, acknowledging, or reinforcing student contributions
· Identifying areas of agreement/
disagreement
· Seeking to reach consensus/
understanding
· Assess the efficacy of the process
	· Present content/questions
· Focus the discussion on certain issues
· Confirm understanding through assessment and explanatory feedback
· Diagnose misconceptions
· Inject knowledge from diverse sources e.g., textbook, articles, internet, personal experiences (includes pointers to resources)



7 Principles of Blended Learning
A: Design & Organization
	Principle
	Guidelines
	Strategies/Activities

	Social Presence Principle:  
Establish a climate that will create a community of inquiry
· Social presence supports purposeful collaboration and a questioning predisposition
	Guidelines associated with this principle would be to establish trust and opportunities to get to know other participants. A major part of this is a comfort and willingness to collaboratively engage with the community.
	An example of an activity to establish a climate for collaboration would be to have each student introduce themselves and share something about their personal and professional interests and activities.

	Cognitive Presence Principle:
 Establish opportunities for critical reflection and discourse that will support systematic inquiry.
· The design of academic activities have a significant impact on how students approach learning
· Think in terms of inquiry and actively engaging students in the process.
· Share with students the inquiry model – metacognitive awareness.
	Guidelines associated with this principle would be to limit curriculum content such that a significant proportion of time would be devoted to discourse and reflection. It is also crucial to create opportunities for small group discussion. It is important in the very early stages of the course that an opportunity for substantive, curriculum focused, discourse be provided.
	A brainstorming exercise may be appropriate in the early stage of the course. In order to set the stage for team-based collaborative projects down the road, it is suggested that a small group discussion format be provided early to allow students to engage more actively and with less anxiety.

	Your Strategy/Activity Ideas
	
	


B: Facilitation
	Principle
	Guidelines
	Strategies

	Social Presence Principle: Sustain community by shifting from affective expression to purposeful cohesive responses.
· The challenge here is to maintain and enhance group cohesion (e.g., collaboration and support).
· Shift from overt socio-emotional messages to academic engagement.
· Cohesion is an important enabler for collaborative activities.
	Collaborative activities provide the best means to build and maintain group cohesion. Group cohesion goes beyond polite dialogue. For this reason, the group or team should be the focus of the discourse. The teacher should be present but not the centre of the discourse. Activities must be provided where participants must engage and rely on each other to accomplish a relevant and important task or goal.
 
	Small group discussions moderated by students may provide opportunities for students to connect with each other and collaboratively negotiate process issues.

	Cognitive Presence Principle: Encourage and support the progression of inquiry through to resolution      
    
· Facilitation is essential to keep the discourse on track and ensure that inquiry evolves.
· Students do not move to resolution without a clear goal and help in moving toward specific outcomes in an expeditious manner.

	Guidelines associated with this principle are to provide stimulating questions, keep discussion focused, identify issues needing clarification, and be prepared to move discussion in a timely manner. In a collaborative learning environment it is important that students respond to other student contributions and build upon ideas offered by members of the community. It is important that the facilitator model the inquiry process and emphasize the importance of moving toward some form of resolution.
	A good activity here is the use of a case study, debate or critiquing an article. Because case studies are based upon a real-life situation, students can readily relate to the situation and are effective in involving all members of the group.

	Your Strategy/Activity Ideas

	
	


C: Direct Instruction
	Principle
	Guidelines
	Strategies

	Social Presence Principle: Manage collaborative relationships to support students to assume increasing responsibility for their learning.
· Direct instruction can increase confidence and respect by managing potential conflict and ensuring that students are collaborating constructively.
· Need strong leadership to achieve goals.
· Direct intervention is sometimes necessary to maintain functional communities (manage conflict and storming phase).
 
	Guidelines associated with this principle are to be supportive but expect students to be self-directed and work collaboratively to complete tasks. From a teaching presence perspective, there will be a stage in terms of group dynamics where tensions and conflicts will arise. It is crucial that the teacher directly address these situations and resolve conflicts. It may be a willingness to negotiate expectations or correct a student who is out of line (e.g., excessive or flaming messages). Students should also feel that they can question the teacher and they will be treated respectfully. Team building activities will give students the opportunity to develop the connection and support of the community to accomplish the assigned tasks.
	Clarify expectations, roles and responsibilities of team members through the use of learning contracts and peer evaluations.

	Cognitive Presence Principle: Ensure that discourse moves to resolution and metacognitive awareness results.                                 
· The primary role for direct instruction is to ensure that discourse and collaboration achieve larger educational goals.
· At times direct intervention is required to provide important information and ensure successful outcomes.
· Raising metacognitive awareness is also an important responsibility requiring more than facilitation.
	Guidelines associated with this principle are to be prepared to contribute ideas and perspectives that will constructively shape the discourse. It is important to diagnose misconceptions so students do not get side-tracked and frustrated. It may be necessary to make connections among ideas, integrate of ideas and summarize the discussion before moving on. At this point, appropriate activities are team projects. If expectations and guidelines are clear, team projects can provide opportunities to develop collaboration skills as well as engage in a substantial realistic and applied problem. Through collaboration, students must recognize the need for leadership, set goals, plan and manage tasks, assess progress, and adjust strategies where necessary. These activities ensure that students become self-directed and increase awareness of metacognitive processes.
	Have students reflect not only on what they learned but how they learned (e.g., meta-cognition through the use of journals or blogs). Importance of ensuring that assessment techniques are congruent with learning outcomes.

	Your Strategy/Activity Ideas

	
	


Improvement in higher education will require converting teaching from a “solo sport” to a “community-based research activity”.
                                                                                                        
(Carnegie Mellon University)
4. CASE STUDY – MOUNT ROYAL UNIVERSITY
National Survey of Student Engagement
Five clusters of effective educational practice (benchmarks)
1 Active and collaborative learning
2 Student interactions with faculty members
3 Level of academic challenge
4 Enriching educational experiences
5 Supportive campus environment
First Year Undergraduate Courses
	1 BIOL1202 – Introduction to Cell Biology
2 COMM1610 – Tools for Information Designers
3 CYCC1110 – Fundamental Skills in Interviewing
4 ECON1101 – Principles of Microeconomics
	1 GNED1102 – Controversies in Science
2 MGMT2262 – Business Statistics I
3 MGMT2275 – Creativity in the Workplace


Data Collection – Fall 2008, Winter 2009, Fall 2009
·   
Online surveys
o   CLASSE (NSSE) + EDUCAUSE
o   Administered to both students and faculty
·   
Student focus group lunches
·   
Blackboard usage, final course grades and withdrawal/retention rates
·   
Instructor interviews and focus group lunch
Final Marks vs Active & Collaborative Learning
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Final Marks versus Blackboard Use
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Correlations between Engagement, Blackboard Use and Intensity of Technology Use
	Engagement Indicators
	Blackboard Use
	Intensity of Course-related Technology Use

	Active and collaborative learning
	r=0.177**
	r=0.482**

	Student-faculty interaction
	r=0.189**
	r=0.413**

	Level of academic challenge
	r=0.187**
	r=0.339**

	
	
	**p<0.01


Course Satisfaction
97% - agreed/strongly agreed that the technologies used in this course were appropriate for
       
performing the assessment tasks required
92% - agreed/strongly agreed that they would recommend this course to other students
Most Effective Aspect of Courses
Interactive Technology Tools and Resources
· Blackboard Plus
Class Projects
· In and out of class; in person and virtually
Instructor
· Knowledge of the course content
· Desire for students to succeed
Least Effective Aspect of Courses
Workload
· Overwhelming work load
· Fast paced
· Too much reading
Out of class time
· Lack of clear directions
· Online labs and tutorials
Inquiry based learning
· Emphasis on self-directed learning
5. CONCLUSIONS

Future
BL has become an educational epidemic.
· Three forces have converged – technology, financial constraints, and quality concerns.
· The result is three major non-contradictory affordances – effectiveness, efficiency, and convenience.
· The result is the era of engagement (sustainable communities).
  “… the impact of blended learning is potentially monumental – permanently changing how students interact with higher education”
Laumakis, Graham & Dziuban, 2009

6. RESOURCES
Ako Aotearora. (2012). National Teaching and Learning Centre of New Zealand. Available 
online at: http://akoaotearoa.ac.nz/
Alton-Lee, A. (2003). Quality teaching for diverse students in schooling: Best evidence 
synthesis. Wellington: Ministry of Education. http://www.educationcounts.govt.nz/goto/BES
Anderson, T., Rourke, L., Garrison, D. R., & Archer, W. (2001). Assessing teaching presence in 
a computer conferencing environment. Journal of Asynchronous Learning Networks, 5 (2). Available online at: http://communitiesofinquiry.com/files/Teaching%20Presence.pdf
Baker, D.N. (2011). Catch the Gleam: Mount Royal, From College to University, 1910-2009. 
Calgary, AB: University of Calgary Press.
Berge, Z. (1995). The role of the online instructor/facilitator. Educational Technology, 35 (1),22–30.
Brown, J. S. & Adler, R. P. (2008). Minds on fire: Open education, the long tail, and learning 2.0. EDUCAUSE Review, 17-32.
Canadian Education Association. (2012). What did you do in school today? Available online at: http://www.cea-ace.ca/programs-initiatives/wdydist
Csikszentmihalyi, M. (1990). Flow: The Psychology of Optimal Experience. New York: Harper and Row.
Garrison, D. R., & Vaughan, N. (2008). Blended Learning in Higher Education. San Francisco : 

Jossey-Bass.
Hattie, J. (2012). Visible learning for teachers. London: Routledge.
Hattie, J. (2008). Visible Learning: A Synthesis of Over 800 Meta-Analyses Relating to 
Achievement. London: Routledge
Kuh, G. D., Kinzie, J., Scuh, J. H., Whitt, E. J. and Associates (2005). Student success in 
college.San Francisco: Jossey-Bass
Laumakis, M., Graham, C., & Dziuban, C. (2009). The Sloan-C pillars and boundary objects as 
a framework for evaluating blended learning. Journal for Asynchronous Learning Networks, 13(1). Available online at: 

HYPERLINK "http://www.google.com/url?q=http%3A%2F%2Fwww.aln.org%2Fnode%2F1582&sa=D&sntz=1&usg=AFQjCNHxSrwLla0VflU9kCN0hGJT_cWMUg" \hhttp://www.aln.org/node/1582

HYPERLINK "http://www.google.com/url?q=http%3A%2F%2Fwww.aln.org%2Fnode%2F1582&sa=D&sntz=1&usg=AFQjCNHxSrwLla0VflU9kCN0hGJT_cWMUg" \h
Leslie, S. & Landon, B. (2008). Social Software for Learning: What is it, why use it? Report for 
The Observatory on Borderless Higher Education. London: OBHE. Available online at: http://www.obhe.ac.uk/documents/view_details?id=8

HYPERLINK "http://www.google.com/url?q=http%3A%2F%2Fwww.obhe.ac.uk%2Fdocuments%2Fview_details%3Fid%3D8&sa=D&sntz=1&usg=AFQjCNGKyFzUeg1t1hJAAttRjil1lOaf7Q" \h
Littky, D. & Grabelle, S. (2004). The BIG picture: Education is everyone’s business. 
Alexandria,VA: Association of Supervision and Curriculum Development.
Mason, R. (1991). Moderating educational computer conferencing. DEOSNEWS, 1 (19).
National Centre for Academic Transformation. (2010). The National Centre for Academic 
Transformation. Available online at: 

HYPERLINK "http://www.google.com/url?q=http%3A%2F%2Fthencat.org%2F&sa=D&sntz=1&usg=AFQjCNGXATl4SFPE1sw11MSxyPBWZbWFPQ" \hhttp://thencat.org/

HYPERLINK "http://www.google.com/url?q=http%3A%2F%2Fthencat.org%2F&sa=D&sntz=1&usg=AFQjCNGXATl4SFPE1sw11MSxyPBWZbWFPQ" \h
National Survey of Student Engagement. (2012). National Survey of Student Engagement 
(NSSE). Available online at: http://nsse.iub.edu/
O’Reilly, T. (2005). What Is Web 2.0. Design Patterns and Business Models for the 
NextGeneration of Software. Available online at: 

http://oreilly.com/web2/archive/what-is-web-20.html

HYPERLINK "http://www.google.com/url?q=http%3A%2F%2Foreilly.com%2Fweb2%2Farchive%2Fwhat-is-web-20.html&sa=D&sntz=1&usg=AFQjCNHnYwVwTaf0dfoPegpMghbVVRPpPg" \h
Paulsen, M.F. (1995.) Moderating Educational Computer Conferences. In Z.L. Berge and M.P. Collins (Eds). 

HYPERLINK "http://www.google.com/url?q=http%3A%2F%2Foreilly.com%2Fweb2%2Farchive%2Fwhat-is-web-20.html&sa=D&sntz=1&usg=AFQjCNHnYwVwTaf0dfoPegpMghbVVRPpPg" \hComputer-Mediated 

HYPERLINK "http://www.google.com/url?q=http%3A%2F%2Foreilly.com%2Fweb2%2Farchive%2Fwhat-is-web-20.html&sa=D&sntz=1&usg=AFQjCNHnYwVwTaf0dfoPegpMghbVVRPpPg" \hCommunication and the Online Classroom. Cresskill NJ: 
Hampton Press.
Pink, D.H. (2009). Drive: The Surprising Truth About What Motivates Us. New York, NY: 
Riverhead Books.
Power, M. & Vaughan, N.D. (2010). Redesigning online learning for international graduate 
seminar delivery. Journal of Distance 

HYPERLINK "http://www.google.com/url?q=http%3A%2F%2Foreilly.com%2Fweb2%2Farchive%2Fwhat-is-web-20.html&sa=D&sntz=1&usg=AFQjCNHnYwVwTaf0dfoPegpMghbVVRPpPg" \hEducation

HYPERLINK "http://www.google.com/url?q=http%3A%2F%2Foreilly.com%2Fweb2%2Farchive%2Fwhat-is-web-20.html&sa=D&sntz=1&usg=AFQjCNHnYwVwTaf0dfoPegpMghbVVRPpPg" \h, 24 (2), 19-38. Available online at:

HYPERLINK "http://www.google.com/url?q=http%3A%2F%2Fwww.jofde.ca%2Findex.php%2Fjde%2Farticle%2Fview%2F649%2F1104&sa=D&sntz=1&usg=AFQjCNGRLO4b6KjWZTynRB0nUGiIqHFCAg" \h 
http://www.jofde.ca/index.php/jde/article/view/649/1104
Power, M. & Vaughan, N.D. (2009). Blended Online Learning Design.  Available online at: 
http://www.bold-research.org/en/

HYPERLINK "http://www.google.com/url?q=http%3A%2F%2Fwww.bold-research.org%2Fen%2F&sa=D&sntz=1&usg=AFQjCNGfs9WlcuQXyBWt-GON46CzO0rIQw" \h
Power, M. (2008). The Emergence of a Blended Online Learning Environment. MERLOT 
Journal of Online Learning and Teaching, 4 (4), 503-514. Available online at: 
http://jolt.merlot.org/vol4no4/power_1208.pdf

HYPERLINK "http://www.google.com/url?q=http%3A%2F%2Fjolt.merlot.org%2Fvol4no4%2Fpower_1208.pdf&sa=D&sntz=1&usg=AFQjCNGk-Th5mZmnpi5PHdacJflYnmcJFg" \h
Sreebny, O. (2007, January 16). Digital rendezvous: Social software in higher education. 
EDUCAUSE Centre for Applied Research Bulletin, Issue 2.
Smallwood, R. (2010). Classroom Survey of Student Engagement (CLASSE). Available online 
at: 

HYPERLINK "http://www.google.com/url?q=http%3A%2F%2Fassessment.ua.edu%2FCLASSE%2FOverview.htm&sa=D&sntz=1&usg=AFQjCNFW1jIDG4DqU61SQHnQ4Whovc0p8A" \hhttp://assessment.ua.edu/CLASSE/Overview.htm
Sunchild E-Learning Community. (2012). Sunchild E-Learning Community. Available online at: 
http://www.sccyber.net/
U.S. Department of Education. (2010). Evidence-Based Practices in Online Learning: A Meta- 
Analysis and Review of Online Learning Studies,. Washington, D.C. Available online at: http://www.ed.gov/rschstat/eval/tech/evidence-based-practices/finalreport.pdf
University of Calgary Teaching & Learning Centre. (2011). Community of Inquiry Web Site. 
Available online at: 

HYPERLINK "http://www.google.com/url?q=http%3A%2F%2Fcommunitiesofinquiry.com%2F&sa=D&sntz=1&usg=AFQjCNHCmgYP1DhNxy4gkd2d6Mn3FmL-7w" \hhttp://communitiesofinquiry.com/
Vaughan, N.D., Zimmer, J. & Villamar, F. (2011). Student engagement and interactive 
technologies: What’s the connection? International Journal of Excellence in E-Learning, 
4 (1). Available online at: 

http://journals.hbmeu.ae/Pages/Issues.aspx?JID=6
Logon - honorary_elm@hbmeu.ae
Password - pass@word1
Vaughan, N.D. (2008). The use of wikis and weblogs to support deep approaches to learning. 
The University College of Fraser Valley Research Review, 1(3); 47-60. Available online at: 

HYPERLINK "http://www.google.com/url?q=http%3A%2F%2Fjournals.ucfv.ca%2Frr%2FRR13%2Farticle-PDFs%2F6-vaughan.pdf&sa=D&sntz=1&usg=AFQjCNGCV7X_W5HuiluuNqKfcWg_ZL2Cqw" \hhttp://journals.ucfv.ca/rr/RR13/article-PDFs/6-vaughan.pdf

